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The ideal dispersion of time for youth has long been debated, especially
when considering divisions such as time between education and work, leisure and
work, and types of leisure, with dichotomies drawn between “structured”1 and “unstructured” forms [1, 2, 3]. The normative ideal is often framed in this way -adequate time should be devoted to educational endeavors that will allow for
securing sufficient knowledge; adding part-time work may allow for a more
balanced individual by securing skilled-training and networks for future career
employment [3, 4]; and, a slice of time in household chores may instill maturity and
responsibility [5]. The remaining time available to an adolescent is best served in
structured leisure activities that stimulate the mind, provide outlets for physical
exertion, and opportunities to promote social skills and networks [6]. Recent studies
have shown that achieving this ideal may be less available for some groups, with
notable differences in time-use profiles by race and gender.
For example, some extant studies have examined gender differences in time
use among adolescents [7-12]. A general conclusion is that teenage males engage
more heavily in paid work than females, as well as in sleep and leisure activities
such as sports, T.V. and games; while teenage females spend more time than males,
especially on non-school days, in studying, housework, caregiving, and social and
artistic forms of leisure. Far fewer studies have examined time-use patterns in
adolescence by race. Feldman and Matjasko [10] constructed time-use profiles of
adolescent school-based extracurricular activities, and found there were no
significant differences by race/ethnicity in the rates of single activity portfolio
participation. However, whites were more likely to participate in multiple activities
in comparison to blacks. In one study of 6-12 year olds, using data from a 2003
Panel Study of Income dynamics child supplement, and one of 15-17 year olds using
ATUS data, race was included as a covariate in multivariate analyses of time-use
[7,11]. Looking across these studies, the only consistent finding is that black
adolescents appear to be spending more time watching t.v. and less time in
structured / high-supervision leisure than white adolescents.
Given the dearth of studies that examine time-use in adolescence by race, and
the lack of studies that look at how time-use differs by race at the intersection of
other identities, a number of questions remain. For example, would we see different
time-use patterns between black and white adolescents if we also stratified by
gender? Do any differences observed in adolescence persist through young
adulthood? What role does SEP play in any differences observed between black and
white adolescents and young adults, and does this role change depending upon
gender? This paper aims to answer these questions by using nationallyrepresentative data from the American Time Use Survey (ATUS) to describe how
1 Structured activities have been defined as activities that are a.) organized and/or supervised by an adult, b.)

limited by place, and c.) focus on skill building [3].

non-Hispanic Black and White males and females spend their time as they age from
adolescence to young adulthood, and what factors are associated with observed
differences.
Theoretical framework
Time is a fundamental resource, and can be utilized as an indicator of
individualized demands, and socially patterned differences in time-use may also
reflect structured opportunities, demands and constraints, in households, larger
environments and marginalized populations [2, 13, 14]. Because of its attention to
race/ethnicity and gender, and it’s explicit interest in how these shape not only
material deprivation, but also the accumulation of psychosocial stressors, the
Weathering Hypothesis [15] will be used to guide my research. I will utilize this
theory to examine the ways age-graded, racialized, and gendered social roles result
in differentially stressful lived experiences among youth and young adults, proxied
by time-use.
Methods
Using the 2003-2012 American Time Use Survey (ATUS) microdata file, the
sample for this analysis was limited to non-Hispanic White and Black males and
females, age 15-35 years (n=40,573). For each race-gender group, I calculated the
standard measures [16]in time use data, population level estimates of average
minutes per day spent in an activity and the daily participation rates (percent of
persons who did the activity) across the following age-brackets (15-17, 18-24, 2529, and 30-35 years). Six key time-use domains: work and job-searching, education,
household tasks, caregiving demands, sleep, and the umbrella category of
discretionary time (split between structured and less-structured subcategories) are
reported on for the four race-gender groups and p-values denote statistical
significance between race-groups (i.e., White males compared to Black males) and
within gender (i.e., White females compared to Black females). Multivariate models,
using OLS regression, were then run separately for males and females to see if racial
differences persisted for each gender group in the presence of available
socioeconomic position variables (household income, educational attainment) and
other controls.
Preliminary results:
Preliminary results from our descriptive analyses show significant
differences in time-use that stratify by race and gender. While all results cannot be
discussed here, I will highlight a few of the more notable initial findings and include
select descriptive tables. Starting in the teen years, a greater proportion of White
males and females work compared to Blacks. Men of both race groups surpass their
female counterparts in average minutes per day in work as they age into young
adulthood, but this transition occurs later for Black men (late 20s) than it does for
White men (early 20s). Blacks instead, are spending markedly more time in jobsearching and interviewing, and this is especially true for Black males, averaging 2-4
times the amount of time for White males (see tables 1 and 2).

Data on education-related activities show Black males and females are
spending less time in homework and research-related activities in high school and
beyond and more time in their high school commute, compared to their White
counterparts. A larger proportion of Black females, however, are engaging in
homework/research, compared to Black males across adolescence and into young
adulthood. Also noteworthy, Black women supersede White women and all others in
time devoted to education, and this appears to be due to greater participation rates
in taking classes during their late 20s and early 30s (See tables 3 and 4).
Very noticeable differences in time on household tasks are present by gender
for both race groups, with significantly larger proportions of women committing
more time in this area than males, even in adolescence. This gender imbalance holds
true across young adulthood, although the gender gap is greater for Whites. It
appears that a greater proportion of Black males engage in traditional housework
and grocery shopping in their teens and early 20s, compared to White males, and
generally spend longer periods of time in food-prep and clean-up (see Tables 5 and
6).
Lastly, I’d like to highlight the differences observed in structured forms of
leisure. Black females, in particular, are engaging in far fewer structured leisure
pursuits, compared to all other race-gender groups and this pattern continues
across all sub-domains through adulthood. Among females, Blacks are participating
at lower rates and for less time than Whites in all sub-domains – extracurricular
clubs, sports and recreation, and hobbies. While Black males are also participating
at lower rates in extracurricular clubs, when compared to White males, differences
in time devoted to sports and recreation does not emerge until the late 20s.
Interestingly, White women show gains in time spent on structured leisure as they
age into young adulthood, surpassing White men in participation rates and result in
comparable average minutes per day.
Multivariate analyses are not shown here. Initial analyses suggest that
racial differences in education, work, and leisure noted in the young adult years for
males remain after controlling for SEP and other covariates. In contrast, observed
differences in time spent in work and education among Black and White females in
the young adult years appear to be attenuated by SEP. Time use differences in
structured leisure noted between Black and White females, however, remain after
controlling for SEP and other covariates.

Tables 1 and 2: Average minutes per day and percent participating in work
Activity
Summary variable: all forms of work A
%
Avg min of participants
Work (Avg min)
%
Avg min of participants
Other income generating activities (Avg min)

15-17
48.38
18.50
261.52
41.98
14.08
298.28

6.40
% 4.67
Avg min of participants 136.87
Job-searching & interviewing (Avg min) 0.35
% 0.85
Avg min of participants 40.92

White M ales
18-24 25-29
218.64 315.20
49.90
65.48
438.12 481.36
216.58 313.77
48.76
64.82
444.20 484.07
2.06
1.46
140.86
3.30
0.37
89.41

30-35
329.61
66.86
492.97
328.61
66.67
492.91

1.43
1.00
1.23
0.85
116.24 117.24
2.75
2.07
0.25
1.69
111.61 122.45

15-17
40.47
11.92***
339.52
36.24
8.76***
413.61
4.22
3.16
133.78
1.88
1.54
122.65

Black Males
18-24
25-29
30-35
147.32*** 274.98** 278***
34.96*** 56.52*** 57.04***
421.37
486.54
487.40
145.35*** 269.88** 276.04
34.18*** 55.97** 56.29***
425.22
482.15
490.35
1.97
0.89
219.77
6.61*
7.25**
91.10

5.11
1.23
416.19
3.24
3.31
97.89

*p<.10; **p<.05; ***p<.01
A. This variables includes traditional work and other-income generating activities.

Tables 3 and 4: Average minutes per day and percent participating in education

*p<.10; **p<.05; ***p<.01
A. This summary variable includes taking classes for degree/personal and homework/research

1.96
1.11
176.01
8.29**
5.26***
157.55

Tables 5 and 6: Average minutes per day and percent participating in household tasks

Tables 7 and 8: Average minutes per day and percent participating in structured leisure
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